
    PORT TOWNSEND SCHOOL DISTRICT NO. 50 

       6:00 p.m. Regular School Board Meeting                 
October 24, 2016 

 “Learning Through a Sense of Place”    
Mission:   
Through community-focused maritime place-based projects, students develop effective thinking, effective action, 

and effective relationships.  As a result, our students demonstrate meaningful accomplishments as engaged citizens. 

Vision:  We create and enable the culture, competence and conditions to ensure each student is prepared for 

meaningful work and engaged citizenship in our diverse and rapidly changing world. 

 

01.    Location/Time___________________________________________________________________________ 

01.01  Gael Stuart Building, Room S-11, 1610 Blaine St., 6:00 p.m. 

 

02.    Call to Order ____________________________________________________________________________ 

02.01 Roll Call 

02.02 Pledge of Allegiance 

 

03.    Agenda_________________________________________________________________________________ 

03.01 Agenda Approval 

 

04.    Recognition______________________________________________________________________________ 

04.01 Superintendent 

 04.010  Jefferson County Developmental Disabilities Advisory Board 

 04.011  Hero Awards 

04.02 Board 

 

05.    Approval of Minutes______________________________________________________________________ 

05.01 Minutes of the September 26, 2016 Regular Meeting 

05.02 Minutes of the October 10, 2016 Special Meeting 

05.03 Minutes of the October 10, 2016 Work/Study Meeting 

   

06.   Public Comments________________________________________________________________________ 

 

07.   Consent Agenda__________________________________________________________________________ 

07.01  Consent Agenda Approval 

07.02 Approval of Personnel Action 

 07.020  Accept resignation of Gail Gronwall, 1.0 FTE Special Education Teacher, Blue Heron Middle  

   School, effective September 30, 2016 

 07.021 Accept resignation of Nathan Land, High School Boys’ Assistant Soccer Coach, effectively  

   immediately 

 07.022 Accept resignation of Erica Dirksen, High School Assistant Girls’ Basketball Coach, effective  

   immediately 

 07.023 Recommend Kate Wenzl as 1.0 FTE Special Education Teacher, Leave Replacement, effective  

   October 6, 2016 

 07.024  Recommend Tara Clanton as High School Assistant Fast-pitch Coach, effective the 2016-17 school 

   year. 

 

07.03 Approval of Financial Reports 

 07.030  Accounts Payable as of October 24, 2016 

 07.031 Payroll – September, 2016 

 

07.04 Donations 



 07.040  Accept donation of $3,500 from UWF (University Women’s Foundation) of Jefferson County for  

   Alek’s registration for 3
rd

 grade students at Grant Street Elementary 

 07.041 Accept donation of $2,500 from Jamestown S’Klallam Tribe to the Redhawk Mentor Program 

 

08.  Board Correspondence - None  ______________________________________________________________ 

 

09.  Reports__________________________________________________________________________________ 

09.01 ASB Representative 

09.02 School-Based Health Clinic – Susan O’Brien 

09.03 School Resource Officer – Chief Evans, Officer Troy Surber 

09.04 Port Townsend Marine Science Center IMLS Grant – John Falk 

09.05 Capital Levy Update – Brad Taylor, Director of Support Services 

09.06 Superintendent 

 09.061  Calendar of Events 

 09.062 ESD Letter to Senator Rolfes regarding the McCleary Decision 

09.07 Director of Finance and Business Operations – Amy Khile 

 09.070  Enrollment, October 2016 

 09.071 Fund Summary, August 2016 

 09.072 Fund Summary, September 2016 

09.08 FAQ Flyer for New Elementary School – Ann Healy-Raymond 

 

10.   Action Items_____________________________________________________________________________ 

10.01 Approve Procedure 1620 – Operating Principles, Board and Superintendent 

10.02 Approve Procedure 1630 and Form 1630 – Evaluation of the Superintendent 

10.03 Approve Policy 5281 – Personnel Disciplinary Action and Discharge 

10.04 Approve Suspension of Policy 1720 (moved to 1620 P) 

  

11.  Unfinished Business  _______________________________________________________________________ 

 

12.  New Business_____________________________________________________________________________ 

 

13.  Policy Review____________________________________________________________________________  
13.01 Policy 6106 – Allowable Costs for Federal Programs – First Review 

13.02 Policy 6101 – Federal Cash and Financial Management – First Review 

   

14.  Board Member Announcements/Suggestions for Future Meetings_________________________________ 

 

15.  Next Meeting_____________________________________________________________________________ 

15.01 Special Board Meeting, November 3, 2016, 1610 Blaine St., Room S-11, 4:00 pm 

15.02 Work/Study Board Meeting, November 14, 2016, 1610 Blaine St., Room S-11, 6:00 pm  

  

16.   Executive Session – (if necessary)____________________________________________________________ 

17.  Adjournment_____________________________________________________________________________ 
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Board Chair Nathanael O’Hara called the meeting to order at 6:00 p.m.  PRESENT:  Nathanael O’Hara, 

Jennifer James-Wilson, Keith White, Laura Tucker, and Connie Welch.  Also present were 

Superintendent Polm, Gerry Coker, ASB (Associated Study Body) Representative, staff, and community 

members. 

 

ASB Representative Gerry Coker led the Pledge of Allegiance. 

 

Agenda Approval 

A report from the ASB representative was added as Item 9.01.  Jennifer James-Wilson moved to 

approve the agenda as amended.    Keith White seconded and the motion carried 5-0. 

 

Recognition 

Board 

Mr. White congratulated the high school football team on their success so far this season. Connie Welch 

recognized Mark Welch and his crew for their work at the Port Townsend Film Festival.  Laura Tucker 

recognized Chris Pierson, high school teacher, for his efforts to present the Friday Salon series at the 

high school.  Ms. James-Wilson recognized the star-gazing program at Blue Heron last week, organized 

by science teacher Jennifer Manning and featuring John Goar of the Hurricane Ridge Telescope 

Outreach Program.  Mr. O’Hara praised the scores of Port Townsend High School students on the state 

assessment tests last spring, which were recently released.  Mr. O’Hara also recognized Jennifer James-

Wilson and her husband Scott Wilson’s retirement from publishing the local newspaper, The Leader.  

Mr. White noted that the high school is presenting the College Fair on September 29, 2016 and praised 

the work of the high school staff in organizing that event. 

 

Approval of Minutes 

The following minutes were brought for approval: 

 August 22, 2016 Budget Revision Hearing 

 August 22, 2016 Regular Meeting 

 September 12, 2016 Work/Study Meeting 

Keith White moved to approve the minutes as presented.  Laura Tucker seconded and the motion carried 

5-0. 

 

Public Comments 

Todd Wexman spoke regarding the budget for the new elementary school construction.  The board 

instructed Superintendent Polm to respond to Mr. Wexman’s questions. 

 

Consent Agenda 

Ms. Tucker moved to approve the consent agenda.  Mr. White seconded and the motion carried 5-0. 

Included on the consent agenda were the following items:  1) Payroll for August, 2016; 2) Accounts 

Payable for September 26, 2016; 3) Recommend the following actions: 
Hires:   Recommend Natalie Kasnick as 6 hr./day Special Education para educator, Blue Heron  

    School, effective the 2016-17 school year 

   Recommend Patrick Murphy as 5 hr./day Special Education para educator, Grant Street  

    Elementary, effective the 2016-17 school year 

   Recommend Jennifer Matney as 5 hr./day Special Education para educator, Grant Street  

    Elementary, pending pre-employment testing, effective the 2016-17school year 
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   Recommend Irina Scott as 6.5 hr./day Title 1 para educator, pending completion of and  

    passing pre-employment screening, effective the 2016-17 school year 

   Recommend Beth Johnson as 6.17 hr./day Special Education para educator, pending  

    completion of and passing pre-employment screening, effective the 2016-17 school year 

Transfers:  Approve transfer of Michael McKell, Blue Heron School para educator, to the 6.25  

    hr./day Special  Education para educator position at Port Townsend High School,  

    effective the 2016-17 school year. 

   Approve transfer of Shannon Grewell, Blue Heron School para educator, to the 6.5  

    hr./day para educator/library position at Blue Heron School, effective the 2016-17 school 

    year  

Retirement/ 

Resignation:  Accept resignation of Lisa Minnihan, para educator, Blue Heron School, effective August 

    17, 2016 

   Accept resignation of Tom Webster, High School Baseball Coach, effective immediately 

   Accept resignation of Zach Wilson, Blue Heron Assistant Track Coach, effective   

    immediately  

 

Board Correspondence – None 

 

Reports 

ASB Representative 

Gerry Coker reported that homecoming is on October 21
st
, and the ASB is busy organizing and planning 

events.  ASB meetings are held on Tuesdays and Thursdays at 7:00 a.m. in the high school library; at 

present about 20 students are participating.  

 

Superintendent 

Superintendent Polm reported on the following: 

 Attending high school soccer games 

 Visiting school buildings 

 Grant Street Open House on October 22, 2016 

 Friday Salon on September 23, 2016 

 Meeting with city partners regarding the new elementary school construction 

 Mountain View campus partners, and plans for the new YMCA at that location.  An inter-local 

agreement will be forthcoming between the District, as landowner, and the tenants at that location. 

 PUD rate study session on September 19, 2016, regarding increases in utility rates. Discussion 

followed 

 Safety/security cooperative meeting at Olympic Educational Service District 114 

 His letter to The Leader newspaper regarding attendance awareness month. Principal Ehrhardt 

discussed some of the efforts at the high school to improve attendance. 

 

Business Manager 

Business Manager Amy Khile reported on enrollment for September, 2016.  Enrollment for the 

alternative program, OCEAN, was discussed. 

 

Action Items 

Approve Policy 1620 – Board/Superintendent Relationship 
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Ms. James-Wilson moved to approved Policy 1620.  Ms. Welch seconded and the motion carried 5-0. 

 

Approve Policy 1630 – Evaluation of the Superintendent 

Ms. James-Wilson moved to approve Policy 1630, replacing the two instances of the word “shall” in the 

first paragraph with the word “will”.  Ms. Welch seconded and the motion carried 5-0. 

 

Approve OCEAN field trip to Mt. Rainier  

Daniel Molotsky, OCEAN teacher, noted that the dates of the trip should be October 13-15, 2016.  Ms. 

James-Wilson moved to approve the OCEAN field trip to Mt. Rainier, October 13-15, 2016.  Mr. White 

seconded and the motion carried 5-0. 

 

Approve Maritime CTE Classes Grades 9-12 Field Trip on the Schooner Adventuress, October 20-22, 

2016 

Principal Ehrhardt explained that students are asked to donate money to the trip if possible, and then the 

remaining costs are covered through private donations and CTE (Career Technical Education) funds.  

Ms. Tucker moved to approve the Maritime CTE Classes Grades 9-12 Field Trip on the Schooner 

Adventuress, October 20-22, 2016.  Ms. James-Wilson seconded and the motion carried 5-0. 

 

Approve the New Elementary School Design 

Superintendent Polm said this is the same material presented at the last board meeting.  Ms. James-

Wilson moved to approve the new elementary school design.  Mr. White seconded and the motion 

carried 5-0. 

 

Approve the Budget Estimate for the New Elementary School Construction 

Ms. James-Wilson moved to approve the budget estimate for the new elementary school construction as 

presented.  Ms. Welch seconded and the motion carried 5-0. 

 

New Business 

Schedule Board Retreat for January 

Superintendent Polm suggested a 4-hour retreat be scheduled sometime in January for a mid-year report 

from principals and directors, and how school improvement plans are aligning with the district core 

principles and strategic goals.  January 12, 2016 from 12-4 p.m. was discussed.  The definite date will be 

confirmed at the October 10, 2016 board meeting. 

 

Policy Review 

Policy 3122 – Excused and Unexcused Absences  

Superintendent Polm explained that the passage of Senate/House Bill 2449 during the last state 

legislative session precipitated some changes to this policy, including a stronger requirement that 

students and parents are notified of the expectation for regular school attendance, strengthening the 

emphasis on determining barriers to attendance, and establishing a community truancy board. 

Discussion followed. It was decided to refer this policy and the procedure to the Policy Review 

Committee for closer consideration. 

 

Board Member Announcements/Suggestions for Future Meetings 
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Ms. Tucker will not be present for the October 10
 
and 24, 2016 board meetings.  Ms. Welch will be 

absent for the October 24, 2016 board meeting.  Mr. White will be on a trip to Russia, September 30-

October 9, 2016. 

Mr. White reported on the WSSDA (Washington State School Directors Association) legislative 

assembly on September 23-24, 2016, including: 

 Discussion of the McCleary decision, including how to increase revenues in order to comply with 

that ruling 

 Meeting with both candidates for the position of Superintendent of Public Instruction 

 

Ms. James-Wilson said she was notified Port Townsend District’s proposal for a presentation at the 

annual WSSDA conference in November had been declined. 

The board’s reading assignment of the book The Five Dysfunctions of a Team was discussed.  

Superintendent Polm said management and leadership teams within the district are also reading the 

book. 

It was decided to schedule special meetings on October 10, 2016 and November 3, 2016 at 4:00 p.m. to 

discuss the superintendent evaluation policies and procedures. 

 

Executive Session 

The regular meeting was adjourned at 7:45 p.m. to an executive session for approximately five minutes 

to discuss the performance of a public employee.  The executive session was adjourned at 7:50 p.m. and 

the regular meeting reconvened.  The regular meeting was adjourned by consensus at 7:50 p.m. 

 

Respectfully submitted 

 

 

 

________________________________   ATTEST:____________________________ 

John A. Polm, Jr., Secretary      Nathanael O’Hara, Board Chair 
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Board Chair Nathanael O’Hara called the meeting to order at 4:00 p.m.  PRESENT:  Nathanael O’Hara, 

Keith White, Connie Welch, and Jennifer James-Wilson.  EXCUSED:  Laura Tucker.  Also present was 

Superintendent Polm. 

 

Nathanael O’Hara led the Pledge of Allegiance. 

 

Agenda Approval 

Keith White moved to approve the agenda.  Jennifer James-Wilson seconded and the motion carried 5-0.   

 

Public Comments – None 

 

Superintendent Evaluation Procedures 

Superintendent Polm explained that superintendent evaluations have evolved and changed since the 

adoption of TPEP (teacher principal evaluation procedure), becoming more evidence based. WASA 

(Washington Association of School Administrators) and WSSDA (Washington State School Directors’ 

Association) worked to structure a similar process for superintendents.  Although the law requires 

evaluation of superintendents annually, it does not specify which method to use.  Dr. Polm indicated he 

would like to use the Washington Standards-Based Superintendent Evaluation (WSBSE) method and 

explained how this method works.  Discussion followed. How much of the superintendent evaluation 

process to make public was discussed. How Maritime Discovery Schools (MDS) integrates into district 

strategic goals and plans, as well as the superintendent evaluation was considered.  The board discussed 

which standards and strands from the WSBSE to begin with.  Procedure 1630, Evaluation of the 

Superintendent, and Form 1630 were discussed. 

 

Procedure 1620, Operating Principles, Board and Superintendent was reviewed. 

 

Staff interaction with the media was discussed. 

 

Adjournment 

The meeting was adjourned by consensus at 5:20 p.m. 

 

Respectfully submitted, 

 

 

_____________________________   ATTEST:______________________________ 

John A. Polm, Jr., Secretary     Nathanael O’Hara, Board Chair 
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Board Chair Nathanael O’Hara called the meeting to order at 6:00 p.m.  PRESENT:  Nathanael O’Hara, 

Keith White, Connie Welch, and Jennifer James-Wilson.  EXCUSED:  Laura Tucker.  Also present 

were Superintendent Polm, staff, and community members. 

 

 Keith White led the Pledge of Allegiance. 

 

Agenda Approval 

Jennifer James-Wilson moved to approve the agenda. Keith White seconded and the motion carried 5-0. 

 

Recognition 

Board 

Superintendent Polm discussed the following: 

 The legislature and the McCleary decision.   

 Superintendent Advisory Meeting regarding West Sound Tech, discussed possibility of a vessel 

operations class at Port Townsend High School next summer. 

 Attended transportation co-op meeting regarding the remodel of the transportation site in Chimacum 

 Participated in a bike ride with 7
th

 grade students today.   

 Food service in PT recognized in school-bites.com   

 Maritime Discovery Schools presentation regarding free choice learning by John Falk at Fort 

Worden on October 26, 2016 from 9-11:00 a.m. 

 

Public Comments - None 

 

Board Correspondence  

The board reviewed correspondence from Todd Wexman regarding the new elementary school 

construction, and Superintendent Polm’s response. 

 

Reports 

Peninsula Housing Authority – Lincoln Building 

Annie O’Rourke, Development Director, explained Peninsula Housing Authority (PHA) is interested in 

converting the Lincoln Building into affordable senior housing.  Their application to the Housing Trust 

Fund in the spring of 2016 to seek funding was not successful.  PHA asks that the proposed demolition 

of the Lincoln Building be postponed for another year to make it possible for them to apply for funding 

in the coming year.   

 

Historical Background on Lincoln Building – Superintendent Polm 

Superintendent Polm discussed some of the historical background of the Lincoln Building.  He 

explained the attorneys for the District did see potential problems with proposed demolition if the 

Lincoln Building achieves historical status.   PHA explained in order for the project to qualify for 

historical tax credits, the structure must be designated with historical status by the National Park 

Service; and if funding was approved, it wouldn’t be until 2019 that construction would begin. High 

School Principal Carrie Ehrhardt voiced some concerns about the project, including traffic, safety 

concerns, and if the historical status requested by PHA would impede demolition of the building in the 

event their funding was not successful. Mr. White asked what the use for the vacant land would be after 

demolition occurs.  Mr. Taylor said several suggestions have been made, but nothing has been decided.  
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He added that some extensive work would need to be done to secure the building for another five years 

while the PHA project gets approved.  The board decided to await more information from Sundberg, 

Kennedy, and Ly-Au Young Architects, who are tasked with developing a long-range plan for the high 

school campus. 

 

New Business 

Strategic Plan 2016-2021 

Ann Healy-Raymond explained this document is being revised to align it with place-based learning in 

the District.  Dr. Polm and Ms. Healy-Raymond explained some of the goals, objectives, and strategies 

outlined in the plan.  Dr. Polm said this document could be scheduled for publication by December, 

2016.  Discussion followed.  

 

Policy Review 

Policy 5281 – Personnel-Disciplinary Action and Discharge – First Review 

Superintendent Polm explained that this policy is being updated to reflect: 1) that the law does not 

require discipline in every situation; 2) that sufficient cause is necessary for disciplinary action or 

discharge;  3) that reports of child abuse or neglect must be reported as required by law.  

 

Board Member Announcements/Suggestions for Future Meetings 

A special meeting is planned for Thursday, November 3, 2016 from 4-5:30 p.m. to discuss the 

superintendent evaluation procedure.  A board retreat was scheduled for January 11, 2017 from 1-5:00 

p.m. 

 

Executive Session - None 

 

Adjournment 

The meeting was adjourned by consensus at 7:27 p.m. 

 

Respectfully submitted, 

 

 

 

___________________________    ATTEST:__________________________ 

John A. Polm, Jr., Secretary      Nathanael O’Hara, Board Chair 
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Jefferson County 
School Based Health Centers 
2015-2016 Participation Report 
 

Background: 

School-Based Health Centers (SBHCs) were established during the 2008-2009 school year to address a 

need for adolescent primary and mental health care in East Jefferson County. Currently there are SBHCs 

in Port Townsend High School (PTHS) and Chimacum High School (CHS) providing students with two 

days[1] of medical and two days[2] of mental health care per week; in addition, mental health care is 

provided at Quilcene School one day per week. Medical services are provided by Advanced Registered 

Nurse Practitioners (ARNP) for medical services. Mental health services are delivered by counselors 

under a contract with Jefferson Mental Health Services. 

 

Medical services are funded by Jefferson County Public Health and 

Jefferson Healthcare. Mental health services are funded by the Jefferson 

County Mental Health/Chemical Dependency sales tax. Services are 

available regardless of insurance or ability to pay – more than 4 in 10 

students at CHS and PTHS are low-income (see Free and Reduced Lunch 

rates table). Medical services focus on preventative services including 

immunizations, tobacco cessation, nutrition, eating and weight 

concerns, reproductive health care, physicals, and mental health 

counseling. Visits for injuries, illness, and infection are also common 

throughout the year.  

 

Evaluation Methods: 

For every medical visit, data on student concerns, clinician addressed topics, and referrals were 

recorded by the SBHC nurse practitioner. Additional demographic and health care access data were 

collected at each client’s first visit by clinical support staff in the SBHCs.  

 

For every mental health visit, data on student concerns, clinician addressed topics, and referrals were 

recorded by the MH clinician. Additional demographic data were collected at each client’s first visit. 

 

Data in this report were collected from August 2015 through June 2016. 

SBHC Medical Services Report:      Pages 2-5 

SBHC Mental Health Services Report:     Pages 6-9 

 

                                                           
[1] 14 hours PTHS, 14 hours CHS 
[2] 14 hours PTHS, 14 hours CHS, 7 hours Quilcene 

Free and Reduced Lunch Rates 

 OSPI, May 2016 % 

Chimacum School District 48 

Chimacum Creek Primary 58 

Chimacum Elementary 55 

Chimacum Middle 50 

Chimacum High School 37 
    

Port Townsend School District 48 

Grant Street Elementary 56 

Blue Heron Middle School 50 

Port Townsend High School 39 
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SBHC Demographics 
The majority of students using the SBHC in Chimacum and Port Townsend are 9th, 11th and 12th graders; a few 

younger students were served. Most clinic users are female.   

 

 

    Medical Dental 

SBHC Students report having a 
usual place for care: 

Chimacum 69% 66% 

Port Townsend 86% 71% 
       

SBHC Students report having 
visited a provider in the past year: 

Chimacum 44% 39% 

Port Townsend 48% 38% 
       

2014 Healthy Youth Survey 10th 
graders report a routine checkup 
in the past year: 

Jefferson County 61% 80% 

Washington State 66% 79% 

SBHC Clinic Usage 
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Chimacum Port Townsend

Chimacum saw students in grades 5 through 12 while Port Townsend saw students in grades 8 through 12. The 

elementary, middle, and high school share a campus in Chimacum explaining the clinic use by younger students.  

PTHS 

Total visits: 261 

Total # of clients: 130 

Total # clinic days: 70 

Based on enrollment numbers (grades 9-12 only), 

31% of CHS students and 28% of PTHS students 

utilized SBHC physical health services during the 

2015-2016 school year. 

CHS  

Total Visits: 288 

Total # of clients: 119 

Total # clinic days: 66 

Almost 7 out of 10 Chimacum students using the SBHC reported having usual medical and dental providers, but 

fewer than half reported having visited them in the past year.    
 

Almost 9 out of 10 Port Townsend students using the SBHC reported having a usual medical provider and 7 out 

of 10 reported having a usual dental provider, but fewer than half reported having seen a medical or dental 

provider in the past year. 
 

Compared to the Healthy Youth Survey results for 10th graders, SBHC users report lower rates of past year 

medical and dental provider visits. 
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At Chimacum, 12th graders had the greatest number of clinic users and number of total visits. On average, 9th-12th grade 

clinic users made 2.6 visits during the year (5th-8th grade clinic users made 1.0 visit on average). 
 

At Port Townsend, 12th graders had the greatest number of clinic users and number of total visits. On average, PT clinic 

users made 1.9 visits during the year. 
 

 

OVERALL AVERAGES:  

CH: 26 visits per month; 

5 visits per clinic day  

 

PT: 24 visits per month; 

4 visits per clinic day 
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SBHC Visit Reasons 
Top five clinic visit issues by category: 

 
 

 

 

The vast majority of visits are for reproductive health which may include STI screening, pregnancy test, birth control, emergency 

contraception, and education on risky sexual behavior and harm reduction techniques. According to data from the 2014 

Healthy Youth Survey (HYS), 6 out of 10 Jefferson County 12th graders report ever having had sex.  Possibly due in part to the 

SBHC’s, Jefferson County has one of the lowest teen pregnancy rates in Washington (Table 17, WA State Dept. of Health, 2014 Vital 

Statistics. http://www.doh.wa.gov/DataandStatisticalReports/VitalStatisticsData/AbortionPregnancyData/AbortionPregnancyTablesbyYear.aspx.) and high rates of screening 

might explain Jefferson’s higher rate of sexually transmitted infections in people aged 15-19 compared to Washington (WA 

State Dept. of Health, Community Health Assessment Tool, 2012-14). 

 

Student athletes are required to get a sports physical every two years. Both SBHCs provide this service which is also available to 

Quilcene students. Before fall sports begin in August, both clinics open to give students convenient and inexpensive access to 

sports physicals.  
 

Two-thirds of 10th graders and three-quarters of 12th graders reported feeling nervous or anxious within the past 2 weeks.  A 

third of 10th and 12th graders in Jefferson County reported experiencing depressive feelings in the past year. One in 5 10th 

graders and 1 in 4 12th graders reported having seriously considered suicide in the past year.  (Source: 2014 HYS) 

 

Jefferson County 12th graders have higher rates than state average for current alcohol, illegal drug, marijuana, cigarette, and e-

cigarette use.  One in four 10th graders and almost half of 12th graders report drinking alcohol at least once in the past month, 

and more than one in four 12th graders report problem or heavy alcohol drinking in the past month. (Source: 2014 HYS)  
 

Further, Jefferson County youth perceive that access to cigarettes, alcohol and marijuana is not very difficult and that most 

adults do not think youth drinking and smoking marijuana is “very wrong.”  In addition, only 6 out of 10 Jefferson County 10th 

graders report that no one in their household uses marijuana, and less than half of 12th graders report that their parents have 

talked to them about not using alcohol and marijuana. (Source: 2014 HYS) 

 

In Jefferson County, one in five 10th and 12th graders is overweight or obese.  Seven out of ten 10th graders report not getting an 

hour of physical activity every day and more than half have 3 or more hours of screen time daily.  At the same time, three out of 

HEALTH EDUCATION
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depression family reproductive health reproductive health pregnancy/STI
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four 10th graders report drinking sugar-sweetened beverages in the past week, 3 out of 10 report not eating breakfast 

yesterday and almost 7 out of 10 report not eating the recommended 5 fruit or vegetable servings daily. 

 

SBHC clinicians regularly address all of these issues with students, working to educate and empower our youth 

to make healthier choices!  

SBHC Referrals 
Referrals for students are made on a consistent and ongoing basis to a variety of providers and organizations in the 

area. Common referrals from the SBHCs are for mental health services (SBHC mental health counselor or out-

patient), additional medical or public health services, school counselor, domestic violence resources, insurance 

plans (Apple Health and Take Charge), among others.  

SBHC Clinic Usage Over Time 
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The total number of clients in 2015-16 is about the same as previous years; total visits were about the same as 

the past 1-2 years.  
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SBHC Mental Health  

Demographics 
At Chimacum, an equal proportion of females and males were 

seen, and at Port Townsend and Quilcene, there were slightly 

more female users than male.    

 

 

 

 

 

 

Total Individuals (unduplicated) and Total Visits by Grade:  

The majority of students using MH services at Chimacum 

are in 9th grade, students using MH services at Port 

Townsend are predominantly from high school grades and 

Quilcene students are spread across many grades (light 

colored bars). Analysis by grade for total visits (dark bars) 

compared to the unduplicated number of individuals using 

MH services (light bars) shows highest clinic use by 5th, 7th, 

9th and 10th graders at Chimacum; 4th, 5th, 10th and 11th 

graders at Port Townsend, and 9th graders at Quilcene.   

Visits 
Chimacum had the largest range in number of MH visits per client, the highest average number of MH visits per 

client and the highest average visits per day. Port Townsend had the highest number of MH visits and clients, as 

well as the most total clinic days. The proportion of students in grades 9-12 using SBHC MH services ranged from 

6% to 11%. 

 

 

 

 

 

 

 

Pt Townsend 

Total visits: 479 

Total # of clients: 75 

Av visits/client: 6.4  

Range: 1 to 30 

Total days: 99 

Av visits/day: 4.8 

Based on enrollment: 

10% of Chimacum,  

11% of Pt Townsend, and  

6% of Quilcene 9-12th grade 

students utilized SBHC mental 

health services during the 2015-

2016 school year. 

Chimacum  

Total visits: 431 

Total # of clients: 45 

Av visits/client: 9.6 

Range: 1 to 51 

Total days: 64 

Av visits/day: 6.7 

Quilcene  

Total visits: 118 

Total # of clients: 25 

Av visits/client: 4.7 

Range: 1 to 24 

Total days: 31 

Av visits/day: 3.8 
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The highest average MH visits per 

clinic day were in November and April 

for Chimacum (blue line), in February 

and May for Port Townsend (red 

line), and in April for Quilcene (green 

line). Quilcene had the most 

consistent average number of MH 

visits per day (range: 2.5 to 5.3). 

 

 

 

 

 

 

SBHC MH Visit Length: 

The majority of MH visits at Chimacum and Port 

Townsend were less than 30 minutes long.  Most 

of the visits at Quilcene were 30 minutes long.  

Approximately 2 out of 5 visits at Chimacum and 

Port Townsend were longer than 30 minutes and 1 

out of 10 were longer than 60 minutes.  About 1 

out of 10 visits were longer than 30 minutes at 

Quilcene and none were longer than 45 minutes. 
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Top Reasons for SBHC MH Visits: 

Family, relationships, stress and 

school were the top reasons for SBHC 

MH visits identified by both students 

and clinicians at Chimacum and Port 

Townsend schools.  Anxiety was in 

the top five reasons identified by 

both students and clinicians at Port 

Townsend and Quilcene.   

 

Family and relationships were in the 

top 5 visit reasons identified by both 

students and clinicians at all three 

schools.  

 

  

       

     

 

 

 

 

 

 

 

 

 

 

 

For the top three visit reasons at each school, more 

students identified the reason than clinicians reported 

addressing it thereby indicating that additional reasons 

were identified and addressed by the clinician.  

 

Other behavioral health reasons included: eating 

disorders, social skills, self-harm, panic attacks and 

PTSD, behavior, physical health and sleep difficulties. 
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Services Provided: Individual Therapy 

The vast majority of services were individual 

therapy – 99% at Chimacum and 97% at Port 

Townsend and Quilcene.  Other services were 

provided, often along with individual therapy, 

and included primarily contacting/working with 

other agencies, family, or school staff and crisis 

intervention. 

 

 

 

Referrals 
The most common referrals from the SBHC MH clinicians were for outpatient mental health services and medical 

services.  

SBHC Mental Health Visits Over Time 

 

Note that the trend over time for SBHC MH services 

is difficult to interpret due to changes in days and 

hours of the MH clinicians over the years.  

In 2015-16, the number of MH clinic days at Port 

Townsend was up while it was down in Chimacum 

and Quilcene compared to previous years (chart to 

the right). The total number of individuals using 

SBHC MH services was down in all three schools 

(chart below on the left); total visits were also 

down in all three schools (chart below on the right).  
 

Note: The spike in 2010-11 in Chimacum resulted from 

increased MH services in May/June 2011 to help students cope 

after the suicide of a classmate. 
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The scientific research and educa-
tion communities have long had 

a goal of advancing the public’s un-
derstanding of science. The vast ma-
jority of the rhetoric and research on 
this issue revolves around the failure 
of school-aged children in the United 
States to excel at mathematics and sci-
ence when compared with children in 
other countries. Most policy solutions 
for this problem involve improving 
classroom practices and escalating the 
investment in schooling, particularly 
during the precollege years. The as-
sumption has been that children do 
most of their learning in school and 
that the best route to long-term public 
understanding of science is successful 
formal schooling. The “school-first” 
paradigm is so pervasive that few 
scientists, educators or policy makers 
question it. This despite two impor-
tant facts: Average Americans spend 
less than 5 percent of their life in class-
rooms, and an ever-growing body of 
evidence demonstrates that most sci-
ence is learned outside of school. 

We contend that a major educa-
tional advantage enjoyed by the U.S. 
relative to the rest of the world is its 
vibrant free-choice science learning 
landscape—a landscape filled with a 
vast array of digital resources, edu-
cational television and radio, science 

museums, zoos, aquariums, national 
parks, community activities such as 
4-H and scouting and many other sci-
entifically enriching enterprises. The 
sheer quantity and importance of this 
science learning landscape lies in plain 
sight but mostly out of mind. We be-
lieve that nonschool resources—used 
by learners across their lifetimes from 
childhood onward—actually account 
for the vast majority of Americans’ sci-
ence learning. If this premise is cor-
rect, then increased investment in 
free-choice (also known as informal) 
learning resources might be a very 
cost-effective way to significantly im-
prove public understanding of science. 
Taking this view, though, requires dis-
mantling a widespread misconception 
that out-of-school educational experi-
ences only support superficial science 
learning and the recreational interests 
of a limited percentage of the curious 
public, rather than the learning of real 
science by all citizens. 

Traditional assumptions about the 
source of science knowledge are deep-
ly held. Historian of science Steven 
Turner locates the beginning of today’s 
Public Understanding of Science move-
ment in the 1980s. Its hallmarks were 
“new, vigorous efforts to promote pub-
lic knowledge of science and to instill 
confidence and support for the scien-
tific enterprise.” The major focus of this 
effort was a widespread reassessment 
of the content and goals of school sci-
ence teaching and a shift of curricu-
lar reform efforts toward the needs of 
the substantial majority of students 
who would not pursue scientific and 
technological careers or postsecond-
ary training in technical subjects. This 
reform movement went forward under 
the catchy slogan “scientific literacy,” 
but its other motto, “science for all,” 
better expresses its true political and 
pedagogical objectives.

The unquestioned focus was to in-
crease the quantity of qualified science 
teachers and by doing so, the quality 
of teaching. This assumption shaped 
years of research on the public under-
standing of science, summarized bian-
nually by the National Science Board 
in their Science and Engineering Indica-
tors series. National organizations such 
as the American Association for the 
Advancement of Science and the Na-
tional Academies of Sciences commis-
sioned white papers focusing on the 
issue, and science-education reform 
efforts were funded by the National 
Science Foundation and the Depart-
ment of Education. 

Over the ensuing years, the content 
and approach to teaching science in 
schools has varied from year to year 
and from district to district. However, 
the general commitment to science 
for all has remained a basic tenet of 
school-based science education. Also 
fundamentally unchanged over the 
past 25 years is the assumption by vir-
tually all within the science education 
community—scientists, science educa-
tors, science learning researchers, edu-
cation policy makers and the public—
that if science for all is the goal, then 
schools are the most effective conduit. 

However, a range of data are emerg-
ing that suggest other interpretations 
that at the very least raise important 
questions about the prevailing para-
digm that schooling is the primary 
mechanism for public science learn-
ing. For example, for more than a 
decade, performance by U.S. school-
aged children on international tests 
such as the quadrennial Trends in In-
ternational Mathematics and Science 
Study (TIMSS) and the Programme 
for International Student Assessment 
(PISA) has followed a consistent pat-
tern. Elementary-school-aged U.S. 
children perform as well as or better 
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than most children in the world, but 
the performance of older U.S. children 
has been mediocre at best. Interestingly, 
however, for more than 20 years, U.S. 
adults have consistently outperformed 
their international counterparts on sci-
ence literacy measures, including adults 
from South Korea and Japan, as well 
as Western European countries such as 
Germany and the United Kingdom. If 
schooling is the primary causative fac-
tor affecting how well the public un-
derstands science, how do we explain 
these findings?

For starters, most in the U.S. science 
learning community agree that the 
quality of school science education is 
better at the secondary level than at the 
preschool and elementary levels. Re-
cent statistics show that only about 4 
percent of U.S. school teachers of kin-
dergarten through second grade (K–2) 
majored in science or science educa-
tion as undergraduates, and many 
took no college-level science courses 
at all. However, the quality of science 
instruction at that level is almost a moot 
point because science instruction itself 

so rarely occurs. Indicative of the situ-
ation nationwide, a 2007 study of San 
Francisco Bay–area elementary schools 
found that 80 percent of K–5 multiple-
subject teachers who are responsible 
for teaching science in their classrooms 
reported spending 60 minutes or less per 
week on science; 16 percent of teachers 
reported spending no time at all on sci-
ence. Consistent science instruction in 
U.S. schools only begins at the middle-
school level, when every student takes 
at least one or two science courses, usu-
ally taught by individuals with some 

Figure 1. Recent findings challenge the longstanding belief that the place for science knowledge acquisition is the classroom. International 
comparisons of trends in science knowledge over lifetimes suggests that much if not most science knowledge is acquired outside of school. 
This raises important questions about where our efforts should be spent if we want to improve public understanding of science. A powerful 
example of free-choice exposure to science is the highly praised MythBusters television program, which exemplifies the central aspects of sci-
entific exploration: hypothesis, experiment and measurement. Here cohost Adam Savage takes on the folk knowledge that sneezes are expelled 
at 100 miles per hour. A bit of snuff, a high-speed camera, a spirit of inquiry and a calculation of distance over time yields an engaging lesson 
in science. And an answer: Sneezes travel about 40 miles per hour. (Photograph courtesy of The Discovery Channel.)
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science background. Interestingly, it is 
just at the point when school-based sci-
ence instruction begins in earnest that 
American children start falling behind 
their international peers. Meanwhile, 
what accounts for the high performance 
of American adults? 

Although data show that taking col-
lege-level science courses dramatically 
improves public science literacy, only 
about 30 percent of U.S. adults have 
ever taken even one college-level sci-
ence course. Thus, the superior science 
literacy of the U.S. general public rela-
tive to other countries cannot be easily 
explained by schooling either at the 
precollege or college levels. Develop-
ers of the large-scale national science 
literacy tests, the results of which are 
compared internationally, claim that 
these measures reliably measure the 
knowledge of representative samples 
of target populations, so it follows that 
other factors beyond schooling must 
explain or at least significantly contrib-
ute to the U-shaped pattern of Ameri-
cans’ comparative performance on sci-
ence literacy measures. 

Science in the Wild
A growing body of evidence supports 
the contention that the public learns 
science in settings and situations out-
side of school. A 2009 report by the 
National Research Council, Learn-
ing Science in Informal Environments: 
Places, People and Pursuits, describes a 
range of evidence demonstrating that 
even everyday experiences such as a 

walk in the park contribute to people’s 
knowledge and interest in science and 
the environment. Adults visit settings 
such as national parks, science centers 
and botanical gardens not only to relax 
and enjoy themselves, but equally to 
satisfy their intellectual curiosity and 
enhance their understanding of the 
natural and human-made world. Even 
more common is the science people 
learn while engaged in efforts to satis-
fy their personal need to know. Some-
times the need is fleeting. For example, 
individuals may choose to watch a 
nature show on television, or invest 
time, energy and money in support-
ing their children’s science learning by 
taking them to national parks, science 
centers and zoos, or encourage their 
children to participate in a wide vari-
ety of extracurricular experiences such 
as scouting and summer nature camps. 

One specific example of the role that 
out-of-school institutions play in the 
support of the public’s science learning 
comes from more than a decade of re-
search at the California Science Center 
in Los Angeles. Findings from one part 
of this series of studies—large-scale, 
random telephone surveys—found 
that more than 60 percent of Los An-
geles residents had visited the Science 
Center since it was renovated in 1998, 
including residents of all races/ethnici-
ties, neighborhoods, incomes and edu-
cation levels. Findings also showed that 
a majority of former visitors (95 per-
cent) self-reported that the experience 
increased their understanding of sci-

ence and technology as well as piqued 
their interest in science and prompted 
further inquiries after the visit. 

These data were validated by a 
“conceptual marker” in the form of a 
specific scientific concept—homeosta-
sis. Prior to the opening of the new 
science center, only 7 percent of the 
Los Angeles public could define this 
term (including first-time visitors to 
the California Science Center). How-
ever, because of a popular exhibition 
experience designed to teach this con-
cept—a 50-foot animatronic woman—
a majority of Science Center visitors 
could define the term upon exiting 
the museum. The ability to correctly 
explain this one scientific concept has 
increased nearly threefold in Los An-
geles over the decade following the 
reopening of the Science Center. By 
tracking this conceptual marker, we 
can directly attribute the increase in 
understanding to visits to the Science 
Center. These data, along with data 
from other science centers and com-
parable free-choice science learning 
settings, have shown that the majority 
of visitors significantly increase their 
conceptual understanding of science 
on a variety of levels—basic infor-
mation, breadth and depth of under-
standing—immediately following a 
visit, and for most of these individu-
als this understanding persists and 
grows for two or more years after the 
experience. Similar science learning 
outcomes have been found for youth 
and after-school program experiences, 
and both print and broadcast media 
sources have long since been shown to 
be vital to both children’s and adults’ 
understanding of health, science and 
environmental issues.

Historically, the majority of atten-
tion paid to out-of-school science learn-
ing, including most academic research, 
has been directed to experiences like 
visiting a museum, science center, zoo 
or aquarium, or watching broadcast 
media such as NOVA shows and the 
like. Although, as suggested above, 
these free-choice science learning ex-
periences are undoubtedly important 
contributors to the public’s science 
literacy, they represent only the most 
conspicuous part of the free-choice sci-
ence learning landscape. Equally im-
portant but much less discussed and 
studied are education situations that 
support long-term, more in-depth op-
portunities for science learning. A wide 
range of adolescents and adults are 
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Figure 2. On average, only about 5 percent of an American’s lifetime is spent in the classroom, 
and only a small fraction of that is dedicated to science instruction. Emerging data suggest 
that the best way to increase the public understanding of science is to reach people during the 
other 95 percent of their life. 
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engaged in hobbies that involve sci-
ence, including model rocketry, raising 
ornamental fish, gardening, rock col-
lecting and star gazing. Hobbyists such 
as these often possess deep specialized 
knowledge of science and invest con-
siderable amounts of money in equip-
ment, travel, education and training 
to refine their craft. Equally important 
are the many events in life, often highly 
personal, which demand increased un-
derstanding of science “right now.” For 
example, when individuals are diag-
nosed with leukemia or heart disease, 
they and their loved ones invest large 
amounts of time researching websites 
and medical reports in order to learn as 
much as possible about the particular 
disease. Similar behaviors arise when 
an environmental crisis occurs such as 
a toxic spill or the discovery of radon 
gas seeping from the rock on which 
one’s home is built. With an increas-
ingly accessible Internet, becoming in-
formed about such issues is easy, even 
routine. 

A small but compelling set of data 
is beginning to emerge showing that 
the nonstudent public also gathers 
in-depth science knowledge outside 
of school. Our research shows that 
free-choice learning experiences rep-
resent the single greatest contributors 
to adult science knowledge; childhood 
free-choice learning experiences also 
significantly contributed to adult sci-
ence knowledge. Schooling ranks at the 
bottom of significant sources of adult 
science knowledge. Specifically, our re-
search shows that science information 
sources such as books, magazines, dis-
cussions with experts, and the Internet 
represented the primary mechanisms 
the public uses to delve more deeply 
into a topic. During the recent dramas 
surrounding the deep-water oil spill in 
the Gulf of Mexico, news websites such 
as CNN and CNBC, information web-
sites such as www.theoildrum.com and 
even the government’s own NOAA 
website were humming with activity as 
the public tried to get below the super-
ficial headlines of the six o’clock news. 
These and other data suggest that the 
importance of school as a source of 
science learning is actually declining 
among the public as citizens utilize an 
ever-broadening range of information 
resources, including most dramatically 
the Internet, which now represents the 
major source of science information for 
all citizens, including young children. 
According to research conducted by the 

Pew Internet & American Life Project, 
2006 was the tipping point when the In-
ternet exceeded even broadcast media 
as a source of public science informa-
tion. The medical profession has come 
to appreciate that the public today is far 
more likely to seek medical information 
online than from a “live” healthcare 
professional; as stated earlier, individu-
als with serious ailments use the Inter-
net for continued, deep learning about 
their illnesses. 

Science on the Side
Another emerging area of research in-
vestigates science-related hobbies. Re-
search conducted by Marni Berendsen, 
education researcher and project direc-
tor of the NASA Night Sky Network, 
showed that amateur astronomy club 
members lacking college-level astron-
omy training often knew more general 
astronomy than did undergraduate 
astronomy majors. Research by oth-
ers has also shown hobbyists, many 
with little formal training, exhibiting 
high levels of knowledge and depth 
of understanding. Such hobbyists of-
ten have collegial relationships with 
experts in the field and some, having 
put themselves in the right place at the 
right time, have contributed scientific 
discoveries. For example, on March 
18–19, 2010, amateur astronomer Nick 
Howes was working from his desk-
top computer in Great Britain using a 
remotely controlled 2-meter telescope 
located in Hawaii and operated by the 
Faulkes Telescope Project. He dialed 
up the coordinates of a comet he had 
been observing, calibrated his camera 
and snared a set of six photos showing 
an object moving away from the icy 
nucleus of the comet. What he cap-
tured was the breakup of comet C2007 
C3, an observation hailed by the In-
ternational Astronomical Union as a 
“major astronomical discovery.”

Investigations of everyday science 
literacy have yielded other interesting 
data. For example, a series of studies 
by Canadian science-education re-
searcher Wolff-Michael Roth and col-
leagues found that members of an en-
vironmental activist group working on 
the revitalization of a local creek and 
its watershed acted and learned using 
knowledge derived from a wide variety 
of resources, virtually none of which 
required or drew from school-based 
sources. Similar research by others re-
inforces that much of what is learned in 
school actually relates more to learning 

for school, as opposed to learning for 
life. One study found that the number 
or level of mathematics courses taken 
in school correlated poorly, if at all, with 
mathematical performance in out-of-
school, everyday-life situations. In an-
other study of mathematics learning, 
even individuals who did not do well 
or were not formally trained in school 
mathematics demonstrated the ability 
to use math successfully in everyday 
life—for example, sellers of candy in 
street markets and shoppers selecting 
good deals. Success in technical and 
scientific training courses for ship of-
ficers was shown to be unrelated to the 
relevant knowledge required onboard. 
As observed by Roth and his colleagues 
in their investigation of adults working 
on a local environmental issue, “There 
was little that looked like school sci-
ence, and there was little done in school 
science that prepared these adults for 
this or any other similar kinds of prob-
lematic situations in life.” 

Although the role of free-choice 
learning experiences remains contest-

Figure 3. Tess, the 50-foot animatronic body 
simulator, is part of the World of Life per-
manent gallery at the California Science 
Center in Los Angeles. When she arrived, 7 
percent of Angelenos could define the term 
homeostasis. That figure had almost tripled 
by a decade later. (Photograph courtesy of the 
California Science Center.)
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ed, few would argue that out-of-school 
experiences support the public’s sci-
ence interest and attitudes. However, 
recent research by Robert H. Tai and 
associates, utilizing data from the Na-
tional Educational Longitudinal Study 
(NELS), pushes the potential impor-
tance of this role far beyond what most 
have assumed. Tai’s research group 
found that attitudes toward science ca-
reers, formed primarily during out-of-
school time in early adolescence, ap-
peared to be the single most important 
factor in determining children’s future 
career choices in science. Among a 
random sample of 3,359 NELS partici-
pants who finished college, those who 
expected at age 13 to have a science 
career, compared to those with other 
career expectations, were two times 
more likely to have graduated with 
a degree in the life sciences and three 
times more likely to have a degree in 
the physical sciences or engineering. 
Interestingly, achievement in school 
mathematics, considered a critical fil-
ter and a major focus of today’s high-
stakes testing, was not as important a 
predictor as was interest in the topic. 

Despite alternative interpretations 
for U.S. adults’ higher science literacy 
scores internationally and the growing 
body of evidence supporting the criti-
cal role of free-choice learning experi-

ences, most still consider such experi-
ences a nicety rather than a necessity, 
an adjunct to the serious business of 
learning that takes place in classrooms. 
Most policy and funding initiatives 
continue to be directed towards im-
proving in-school performance based 
on the rarely questioned assumption 
that classroom-based education is the 
exclusive route to achieving desired 
educational outcomes. 

A major justification for these argu-
ments is the issue of equity. After all, 
schooling is the “great leveler,” the 
mechanism for eliminating socioeco-
nomic disparities. If only, the argument 
goes, schools could all be brought up 
to comparable levels of quality, historic 
inequalities could be overcome. A re-
cent study on the “performance gap” 
in reading between advantaged and 
disadvantaged children in Baltimore 
was designed to highlight just this is-
sue; however, the results ran counter 
to expectations. Data from this major 
longitudinal study showed that over 
the first five years of schooling, the in-
school performance gains in reading of 
low-income, inner-city Baltimore chil-
dren was completely equivalent to that 
of affluent, suburban Baltimore chil-
dren; in fact in some cases the inner-
city children’s gains were greater than 
those shown by their more economi-

cally and socially advantaged subur-
ban counterparts. However, each and 
every summer of the study, the inner-
city children fell woefully behind; the 
suburban children continued to gain 
in performance while the inner-city 
children stagnated or even declined in 
performance. 

The authors concluded that much 
of the “gap” in performance between 
disadvantaged and advantaged chil-
dren appeared to be the consequence 
of what happened outside of school. 
Interestingly, these authors, and many 
others who have read this research, 
interpret the findings as evidence that 
disadvantaged children need to spend 
more time in school! Of course, an al-
ternative interpretation could be that 
what happens in school is not suffi-
cient to ensure equity among all chil-
dren and adults. If, as we’ve argued 
all along, school is not where Ameri-
cans learn much of what they know, 
including science, then it follows that 
what happens outside of school pro-
foundly influences learning. Rather 
than increasing school time, perhaps 
we should be investing in expanding 
quality, out-of-school experiences for 
disadvantaged children.

Nonacademic Academics
Supporting evidence for the impor-
tant role that out-of-school experi-
ences have on children’s learning is 
emerging from a variety of fronts. For 
example, a recent meta-analysis of ex-
perimental and quasi-experimental 
evaluation findings for after-school 
programs showed that such programs 
need not be academically focused in 
order to have academic impact. In fact, 
because the authors were interested 
in programs with a socio-emotional 
learning focus, academic-only after-
school programs were not included 
in the study, and investigators still 
observed gains overall in the grades 
children earned. Similarly, a recent 
evaluation of Chicago’s After-School 
Matters found that programs without 
an explicit academic focus (they fo-
cused instead on career awareness and 
development) had a positive effect on 
several school-related outcomes, in-
cluding graduation rates and atten-
dance. On a completely different front, 
data from the Programme for Inter-
national Student Assessment showed 
that a major predictor of high achieve-
ment on the test was participation in 
out-of-school, free-choice learning 
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Figure 4. The U.S. public has a lush endowment of free-choice opportunites to learn science, 
which it uses extensively. The relative patronage of science-oriented institutions shown above 
may explain why the disappointing gap in science proficiency of U.S. youngsters compared to 
their most advanced peers worldwide disappears as the youngsters become adults.
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experiences such as visits to science 
museums. 

As the Baltimore study and oth-
er research cited above make clear, 
not just summer experiences but all 
kinds of free-choice childhood expe-
riences significantly contribute to a 
person’s science literacy; early child-
hood experiences form a particularly 
critical foundation for all future sci-
ence learning. The 2009 report on 
learning science in informal environ-
ments from the National Research 
Council, cited earlier, found that not 
only do free-choice science learn-
ing experiences jump-start a child’s 
long-term interest in science topics, 
they also can significantly improve 

science understanding among popu-
lations typically underrepresented 
in science. The report recommended 
that to make informal science rele-
vant to children and youth within a 
community, the development of pro-
gramming and experiences should 
be a collaborative effort between the 
informal science organization, local 
education institutions, and other en-
tities within the community such as 
science-related industries and busi-
nesses. 

Similar ideas have recently been 
voiced by a range of organizations, 
such as the National 4-H Council 
and the American Youth Policy Fo-
rum. None has stated it so clearly 

and forcefully as the Harvard Family 
Research Project, which stated: 

The dominant assumption be-
hind much current educational 
policy and practice is that school 
is the only place where and when 
children learn. This assumption 
is wrong. Forty years of steadily 
accumulating research shows that 
out-of-school, or “complementary 
learning” opportunities are major 
predictors of children’s develop-
ment, learning, and educational 
achievement. The research also 
indicates that economically and 
otherwise disadvantaged children 
are less likely than their more-ad-

Figure 5. The ubiquity of opportunities for informal science learning is often underestimated. Informative interludes range from strolling with 
a birdwatching manual to touring the hydrosphere at one of the nation’s great aquariums. Knowledge seekers can enter the boundless Web 
or curl up with the iPad app The Elements—sound, scholarly and hugely popular. (Bottom left image from WebMD.com; bottom right image 
courtesy of Touch Press.

Mitch Kezar/Getty Images Galen Rowell/Corbis
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vantaged peers to have access to 
these opportunities. This inequity 
substantially undermines their 
learning and chances for school 
success. 

Fortunately, there are increasing op-
portunities for youth and families from 
poor and underserved communities 
to engage in out-of-school-time (OST) 
science experiences, driven by such 
efforts as the NSF Informal Science 
Education program, which invests in 
community-based science education ef-

forts. According to the Harvard Family 
Research Project’s 2007 Study of Predic-
tors of Participation in Out-of-School-
Time Activities, participation rates in 
before- and after-school programs have 
increased at all levels of family income, 
with the greatest increase among the 
lowest-income youth. They attribute 
this trend to an increasing policy fo-
cus on the benefits of OST, along with 
extensive funding for the 21st Century 
Community Learning Centers, a pro-
gram of the U.S. Department of Educa-
tion. They suggest that policymakers 

and the public need to continue to fo-
cus on equity to ensure that this trend 
continues. 

Serious Fun
However, as the potential beneficial 
relationship between science learning 
and OST becomes better understood, 
there is a temptation to hand these pro-
grams over to schools. This would be 
a huge mistake. It is exactly because 
free-choice learning is not like school 
that it has such value. What is impor-
tant is that children and youth perceive 
the free-choice learning experiences that 
often occur in typical OST programs as 
personally meaningful, engaging and, 
dare we say, fun—what educator Da-
vid Alexander calls, “the learning that 
lies between play and academics.” The 
inclusion of free-choice science learn-
ing experiences in the lives of children 
is essential because young children 
in particular learn through play. The 
prevalence of a play-oriented medium 
for educational delivery, which is very 
common in the free-choice parts of the 
science education landscape, has been 
shown to encourage children to interact 
with each other, adults and the objects 
surrounding them in ways that signifi-
cantly support the development of sci-
ence inquiry skills. 

If OST programs are merely devic-
es to extend the school day with more 
hours of the same pedagogical experi-
ences, they are unlikely to be successful, 
particularly in the long term. In fact, it’s 
quite likely that they will do more harm 
than good by reinforcing stereotypes of 
science and science professionals as dry 
and boring and schoollike. Our skepti-
cism and concerns revolve around the 
fact that current discussions about in-
creasing the scope and quality of OST 
programs, though well-intentioned, 
almost always focus on how such pro-
grams can support children and youth’s 
achievement in school, rather than how 
such programs should support children 
and youth in life. 

It seems reasonable to assume that 
out-of-school science-learning experi-
ences are fundamental to supporting 
and facilitating lifelong science learn-
ing. We would argue that the current 
state of science literacy in America can-
not be explained otherwise. One of the 
major ways that U.S. adults and chil-
dren under the age of 12 differ from 
their counterparts in other countries is 
their access to and use of free-choice sci-
ence learning opportunities. Compared 

Figure 6. A great favorite of young and old: combustion chemistry. “When I talk to my Nobel 
colleagues,” said Sir Richard Roberts, winner of the 1993 Nobel Prize in Physiology or Medi-
cine, “More than half of them got interested in science via fireworks.” (Photographs courtesy 
of Bryan Jackson and Zambelli Fireworks.)
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with other countries, the U.S. has a 
luxurious endowment of such destina-
tions. In the same studies that demon-
strated high correlations between adult 
science literacy and levels of school-
ing, utilization of the free-choice science 
learning landscape was a strong cor-
relate, as was shown in the Los Angeles 
findings discussed earlier in this article. 
In other words, utilization of these re-
sources could be a primary or at least 
a highly important causal factor in U.S. 
adults’ relatively high performance on 
international measures of science lit-
eracy and interest. 

Similarly, the simplest explanation 
for why American 8-year-olds do so 
well compared with their counter-
parts in other countries on the TIMSS 
and PISA tests is that young Ameri-
can children have greater exposure to 
free-choice science learning opportu-
nities than do children in any other 
country. Unfortunately, utilization of 
these learning opportunities declines 
precipitously after age 12 in the U.S. 
As has been shown repeatedly, the best 
predictor of student success in school 
is family life. The quality of parent-
ing is more important than socioeco-
nomic factors, race/ethnicity or qual-
ity of school. Children with parents 
who support their learning at home do 
better than children with parents who 
do not. A logical and perhaps more ef-
fective way for parents to support their 
children’s learning beyond providing 
homework help is through free-choice 
learning experiences. However, as 
the Baltimore research cited above so 
clearly highlights, the availability and 
opportunities for accessing free-choice 
science learning experiences are not in-
dependent of income and geography. 

By challenging the assumption that 
school is the primary place where 
Americans learn science, our goal is not 
to diminish the importance and value 
of schooling, but rather to suggest that 
what goes on in the other 95 percent of 
a citizen’s life may be equally impor-
tant, and possibly more important to 
increasing science literacy among the 
public. Although we are not advocating 
any diminishment in the efforts to im-
prove and expand school-based science 
education, we do strongly propose that 
it is time to seriously question whether, 
in the 21st century, schooling should 
continue to be viewed as the most im-
portant and effective mechanism for 
advancing the public’s scientific interest 
and understanding. 

Insufficient data exist to conclusively 
demonstrate that free-choice science 
learning experiences currently contrib-
ute more to public understanding of 
science than in-school experiences, but 
a growing body of evidence points in 
this direction. There certainly are in-
sufficient data to refute the claim that 
free-choice learning is vitally impor-
tant. Surely the best informed and most 
science-literate citizens are those who 
enjoy maximal benefits from both in- 
and out-of-school science learning op-
portunities. Thus, we would argue for 
increased efforts to measure the cumu-
lative and complementary influences 
of both in- and out-of-school science 
learning. However, given that at pres-
ent school-based science education 
efforts receive an order of magnitude 
more resources than free-choice learn-
ing options, even a modest change in 
this ratio could make a huge difference. 
The data suggest it would be a wise 
investment. 
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PORT TOWNSEND SCHOOL DISTRICT NO 50 

CALENDAR OF EVENTS 

October 24, 2016 – November 28, 2016 

 

 

 

October 24  School Board regular meeting, 6 pm 

 

October 25  HS picture retake day, 8-10:30 am 

   Senior group photo, 11 am 

 

October 26  BH picture retake day 

   2-hr. early release, all schools 

 

October 28  HS Friday Salon, 1:45 pm 

 

October 29  GS Carnival, 12-3 pm    

 

November 2  2-hr. early release, all schools 

 

November 3  School Board special meeting, 4-5:30 pm 

 

November 4  HS Fall Play, 7 pm 

   BH end of first quarter 

    

November 5  HS Fall Play, 7 pm 

 

November 6  Daylight savings time ends 

 

November 9  2-hr. early release, GS and BH only 

    

November 11  VETERANS’ DAY, NO SCHOOL 

   HS Fall Play, 7 pm 

      

November 12  HS Fall Play, 7 pm 

    

November 14-18 GS, BH Book Fair 

    

November 14  HS winter sports practices begin 

   GS, BH Parent/Teacher conferences 

   3-hr. early release, GS and BH only 

   School Board work/study meeting, 6 pm 

 

November 15  GS, BH Parent/Teacher conferences 

   3-hr. early release, GS and BH only 

 

November 16  GS, BH Parent/Teacher conferences 

   2-hr. early release, ALL schools 

 

November 17  GS, BH, HS Parent/Teacher conferences 

   3-hr. early release, ALL schools 



 

November 18  GS, BH Parent/Teacher conferences 

   3-hr. early release, ALL schools 

   HS Fall Play, 7 pm 

 

November 19  HS Fall Play, 7 pm 

 

November 22  GS picture retake day 

 

November 23  2-hr. early release, staff and students 

 

November 24-25 Thanksgiving break, NO SCHOOL 

 

November 27-Dec 2 BH Writers in Schools 

 

November 28  School Board regular meeting, 6 pm 

    

    

    

 





























District Mission: Through  
community focused maritime  
place-based projects, students de-
velop effective thinking, effective 
action, and effective relationships. 
As a result, our students demon-
strate meaningful accomplishments 
as engaged citizens. 
 
Core Principles: 
Innovation impacts real  
community needs 
 
Empowered learners own their 
learning 
 
Learning is connected day-to-day 
and year-to-year 
 
Learning is embedded in authentic 
activities and projects 
 
Meaningful relationships develop 
while learning 
 
Our maritime community, in all its 

facets, provides rich resources for 

place based learning. 
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“We are looking forward to having a 

structure that reflects the quality 

work that happens at Grant Street 

School every day. It’s going to be 

wonderful to have all of elementary 

students under one roof; safe and 

proud of their learning environment.” 

- Sarah McNulty, Parent 

  Frequently Asked Questions 

New Elementary School  

Project 



What will happen for recess during construc-
tion? 
 
Recess schedules are being made that have 
a smaller number of classes go to recess at 
a time, creating the ability to have a smaller 
play area during construction. 
 
How much space will the new school site 
have for outdoor features such as a play ar-
ea and the school garden? 
 
The play area has been increased in size 
dramatically in design revisions and will in-
clude a field to allow organized sports both 
during the school day and for community 
groups after school.  The school garden 
space has also been dramatically increased 
and will become a production garden that will 
feed students at the new elementary school. 
 
What resources will the school provide the 
community in the new facility? 
 
The new school will have many resources 
available to the larger school communi-
ty.  There are plans for a well-child clinic, 
family education center, library use during 
after school hours, connections to social ser-
vices, and recreation opportunities outside 
and in the gymnasium during after school 
hours. 
 
 
 

 
Who is the project manager? 
 
The project manager, Kirk Robinson, of The 
Robinson Company, of Seattle, will manage the 
project for the district and work with both In-
tegrus and Absher to ensure an efficiently run 
and cost effective project. 
 
What grade levels will attend the school? 
 
Students Pre-K through 5th grade will attend the 
school, including the multiage grades 1-5 OPE-
PO program. 
 
Is this an environmentally designed building? 
 
Yes, this building will meet rigorous standards for 
environmental design. 
 
When will the new construction begin? 
 
Soil testing is the first step in construction, which 
has already been completed.  Noticeable con-
struction activity will begin in the Spring of 2017. 
 
Will this building be designed for student safety? 
 
The building will have a gate that closes the 
courtyard during the school day to limit access 
and ensure student safety.  Additionally, there 
will be a limited number of entry points into the 
building to allow full supervision of who enters 
and leaves the school. 
 
What provisions will be made in the building de-
sign to ensure individuals with disabilities have 
equal access? 
 
There is a walkway from the bus area to the 
main office entrance that will be accessible to 
wheelchairs.  At the courtyard entrance to the 
school on Grant Street, there will be a ramp to 
walk up to the next level with a wheelchair that 
will meet the Americans with Disabilities Act 
standards.  An elevator to the library bridge level 
will also be available. 

Port Townsend School District’s 

New Elementary School 
Frequently Asked Questions 

 
When will the new school open? 
 
The new school is scheduled to open in the 
Fall of 2018. 
 
What is the name of the new elementary 
school? 
 
The new school is still unnamed. Look for a 
contest to name the new school during the 
2016-17 school year. Join in to help name 
the new school! 
 
Who designed the building? 
 
Community members, students, and Pre-K 
through Grade 5 teachers and staff helped to 
create the vision for the new elementary 
school. Based on their vision statements, the 
architectural firm Integrus, of Seattle, created 
the building design. 

 
What is the name of the construction compa-
ny? 
 
The construction company is Absher Con-
struction of Puyallup, WA.  This construction 
company of many years of experience build-
ing elementary schools. 

How can I learn more about 
the new elementary school? 
 
Check the Port Townsend 
School District website at 
www.ptschools.org 

Learning Through a Sense of Place 

http://www.ptschools.org
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Introduction 

 

The school board is most effective when it is able to constructively integrate the diversity of its 

members into a strong, dynamic voice for quality education for all students.  The difference 

between diverse and divided boards is that a diverse board is able to express diversity without 

questioning one another’s motives while a divided board can find no way to reconcile differences 

and is unable to govern effectively.  Operating principles define beliefs, values and methods of 

working together.  Successful organizations are the result of effective and dynamic leadership.  

To assure quality of operations, leaders must agree on basic ways of working together.  

 

We must agree on both philosophical ideas and practical ways of working together to achieve the 

common goals that provide quality education for all students.  Effective working relationships 

are most likely when all parties know and agree to accepted ways of working together. 

 

This procedure sets the principles and practices of cooperative behavior for Port Townsend 

School District leadership.  The board and superintendent may document their commitment to 

strive to uphold these principles by passing a resolution annually. 

 

These operating principles are not intended to limit a board director’s ability to uphold their oath 

of office to faithfully discharge the duties of their office in affirmation of support to the 

constitutions of the United States and the State of Washington.  Additionally, these principles 

will not hinder individual board directors’ freedom of individual opinion or expression, nor will 

it limit their freedom to individually communicate with any members of their constituency.  If a 

board director believes any of the operating principles in this procedure are in conflict with their 

oath, constitutions of the United States and the State of Washington and their freedoms stated by 

those, they will strive to rectify the conflict by pursuing the revision of these operating principles 

in this procedure. 

 

Leadership roles 

 

Port Townsend School Board of Directors Port Townsend Superintendent of Schools 

Reviews and Suggests What Decides How 

Requests Information Seeks and Provides Information 

Considers Issues Provides Recommendations 

Creates, Reviews, and Adopts Policy Recommends and Carries Out Policy 

Approves and Reviews Plans Implements Vision 

Monitors Progress Reports Progress 

Contracts with Personnel Supervises Hiring Process and Practices 

Approves Evaluation Criteria and Procedures Supervises and Evaluates Personnel 

Approves and Reviews Budget Formulates Budget 

Represents Public Interest Acts in Public Interest 
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PHILOSOPHY STATEMENT  

The most effective way to operate and supervise a dynamic school district is through close 

cooperation between the school board, the superintendent, administrative teams and the staff. The 

example by which the board and superintendent lead the district becomes the model for the 

administrative team, staff, parents and community on how issues and problems are resolved. 

  

Our approach is to work in an open, positive problem-solving atmosphere to achieve the goals of the 

organization. Cooperation, support and loyalty do not mean we will agree on every issue; dialogue, 

divergent thinking and debate will encourage the best decisions. We have agreed to the following 

principles:  

 

COMMUNICATION  

The centerpiece of this agreement is focused on communications. The board and superintendent 

agree to conduct the business of the district in a courteous, positive manner with open 

communications and an attitude of sharing and respect. We will make deliberate attempts to share 

information and data. 

  

LOYALTY AND COMMITMENT TO THE DISTRICT  

Each individual has a responsibility to be loyal to the district and has a commitment to our common 

cause – a quality education for every child and a quality of life for the community.  

To maintain a close and positive working relationship between the board and the superintendent, 

each member of the board agrees to the following:  

 

PROBLEMS: Problems or perceived problems are those areas of concern that involve a breach of 

any district policy. The board members agree to direct questions or concerns about perceived or 

actual problems to the superintendent or designee rather than solicit information from employees.  

 

INFORMATION: Board members should feel free to seek information to increase their 

understanding of procedures and practices. Each board member may engage in open communication 

within the district in an effort to gather information. To ensure the effectiveness of board-

superintendent relationships, information concerning policy or general information that requires 

research and/or data, will be directed to the Superintendent. 

 

EMPLOYEES  

The board is encouraged to offer praise for employees, but criticism must be channeled through the 

superintendent’s office.  

 

PUBLIC AND EMPLOYEE COMPLAINTS AND CONCERNS  

When an individual board member is contacted by a staff or community member, either by phone or 

correspondence, each member agrees to the principles of the following model:  

1. Listen to the concern or complaint and find out if the individual is “venting” or wishes to know the 

steps to resolve the issue.  

2. Inform the individual of the appropriate policies and channels regarding the complaint or concern. 

Assist by informing the individual of the correct procedures to resolve the issue.   
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Example: Teacher complaint by parent  

a. Refer parent to teacher and principal  

b. Continue to channel the individual to the next immediate level, if the issue is unresolved.  

c. Insure contractual agreements are considered.  

d. The issue is only placed on the board agenda when all appropriate levels and channels of 

responsibility have been pursued, including the superintendent’s office.  

 

3. The superintendent will be informed by the board member of the complaint or concern and, except 

in unusual or extenuating circumstances, the information will be shared by the superintendent or the 

board member with the remaining members of the board.  

 

CONFIDENTIALITY  

Without exception, all information received and/or discussed in executive sessions will remain 

completely confidential. Information given in confidence, particularly when planning and exploring 

alternatives within the confines and laws that determine executive privileged information, must also 

remain confidential.  

 

Public debate and information, while being open and honest, must not disclose information held to be 

confidential in regards to negotiations, the purchase of real estate, personnel and other topics covered 

by the confidentiality of the executive session laws. 

  

AGENDA PREPARATION  

Individual member’s agenda must be open and on the table for meaningful dialogue to occur. 

Surprises at meetings are counterproductive. If a board member wishes to have an item or items 

placed on the board meeting agenda for discussion or action, the item(s) must be in writing 

explaining the content of the item and the reason for submitting the item(s) or, during a regular board 

meeting a board member may request an item(s) be placed on a future board meeting agenda. In 

either case, the superintendent and board chair should be advised in a timely fashion to allow the 

administration the appropriate time to gather data and prepare the board packet according to 

established deadlines.  

 

DISTRICT NEGOTIATORS, ATTORNEYS AND CONSULTANTS  

Only the superintendent or his (her) designee are to contact the district’s attorneys, consultants, or 

negotiators. If a majority of the board feels a need to consult with the district counsel, consultant or 

negotiator, the board chair may request that the superintendent arrange such a meeting.  

The board chair, on behalf of the board, may contact the district’s legal counsel in reference to the 

superintendent’s contract and share that information with the remainder of the board.  

 

THE MEDIA  

The superintendent is responsible for communicating official district positions to the media. There 

will also be occasions when the board chair communicates the boards’ or district’s position. 

 
We understand that the best practice of the board, especially relative to controversial issues and 

negotiations is to speak as one voice as the board and administration. However, it is not the intent of the 

superintendent or board to negate a member’s right to speak to the media or community. Board members 

may state personal positions as long as they make it known they are not speaking on behalf of the board 

or the district. 
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It must also be understood that divisiveness through the media is inappropriate. It must be clear that 

we agree not to use the media to strike out at the district, superintendent, board members or other 

administrators and staff members or to use it for one’s personal political gain. 
  

SCHOOL VISITATIONS  

Board members are welcome in all schools and facilities at any time. However, out of courtesy a 

board member should advise the principal of his/her intent to visit a school. 

  

MEETINGS  

School board meetings are the community’s window to district operations. As per Board Policy 

1400/1400P, “…all meetings will be conducted in an orderly and businesslike manner, using 

Robert’s Rules of Order as a guide.”  

 

Meetings will begin promptly at 6:00 p.m. or as otherwise announced, and end at a reasonable time.  

 

Executive sessions will take place as needed, consistent with board policy. Board members will be 

advised of the intent of the executive session in advance of the meeting.  

 

Except in cases of emergency, issues not set on the agenda or addendum will not be presented by 

either board or administration, with the exception of announcements that require no action by the 

board. Announcements are defined as pieces of information regarding various meetings and items of 

interest. (An emergency is defined as being a situation involving injury or damage to persons or 

property or the likelihood of such injury or damage when time requirements of notice would make 

notice impractical and increase the likelihood of injury or damage [see RCW42-40-080]). 

  

Before each meeting the board members agree to read all available agenda materials and contact the 

superintendent prior to the meeting if he/she feels clarification is necessary. Each agenda item 

requiring action by the board and all reports to the board will be accompanied by appropriate 

information provided by the superintendent in the board’s meeting packet. The board packet will be 

sent in a timely manner to allow the board to study the agenda items. 

  

It is understood that on occasion it may be necessary for the administration to provide additional 

information at the board meeting. 

  

AUDIENCE PARTICIPATION  

Members of the audience may address the board at the scheduled time for community input at each 

meeting. Audience members may address agenda items or other topics during this scheduled time. 

The board will listen to the information and opinions presented, and through the superintendent 

provide answers to questions, but is under no obligation to take action by audience request. An issue 

may be put on a future agenda if it is deemed appropriate for board action or reports. If a member of 

the audience requests information that is not immediately available at the time of the meeting, the 

board understands it may direct the superintendent or his/her designee to provide information to that 

person in the future. No board member or administrator should be expected to provide information if 

it is not readily available 

  

DECISION MAKING  

Each board member recognizes that he/she has no power or right to make individual promises that 

would be binding upon the board and district.  
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Each member has the obligation to state his/her point of view prior to a board action, including the 

chair of the board. 

  

Because the board functions as a team, each member has the responsibility to support final decisions 

and aid in their implementation even though the member may not agree with or favor the decision. 

Concurrently, board members respect the right of individual members to oppose a proposal and vote 

against the majority of the board.  

 

The board and superintendent will prepare a tentative calendar of regular events requiring board 

attention during the year including reporting systems of annual goals.  

 

An individual board member may request that the superintendent prepare information and reports to 

assist in making informed decisions. If the request requires an excessive and unusual amount of staff 

time in the opinion of the superintendent, he/she may direct the member to the board chair. It is the 

chair’s responsibility to discuss the request with the rest of the board to insure the request is a need 

and is of interest to at least the majority of the board.  

 

Board members may make suggestions to the superintendent at any time, but he/she is not bound to 

follow such suggestions. If a member wishes to pursue his/her idea, he/she will request that it be 

considered as a regular item of business through the board chair and superintendent.  

 

CRITERIA FOR DECISION MAKING  

(See attachment #1)  

 

THE ART OF POLITICS  

Board members each have different experiences, beliefs, needs, and community support. It is the art 

of persuasion and politics to provide convincing testimony to persuade at least a majority of the 

board, in open meeting, to agree to an issue. If that is not possible, the individual agrees that the 

majority rules. After stating his/her arguments through orderly debate and consideration, he/she 

recognizes the need to move on to other issues. It is not in the best interest of the district to hold 

tightly to past disappointments, disagreements, and debates. 

  

THE WSSDA CODE OF GOVERNANCE  

The Washington State School Directors’ Association holds that the values, knowledge and skills of 

effective school board members are based on adherence to basic principles such as honesty, integrity 

and respect for human dignity.  

 

We, as independently elected officials, recognize and accept the responsibility of our role and our 

personal authority to act only within the structure of a school district’s board of directors.  

 

We commit to taking the time necessary to understand the beliefs, acquire the knowledge, and 

develop the skills necessary to be effective school board members. 

  

Beliefs  

 We believe each individual board member is responsible to:  

 Be fully prepared and work within the board’s structure;  

 Make decisions to ensure equal access to public education;  
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 Acknowledge that an effective board must be composed of members who respect the processes 

and recognize dissenting viewpoints;  

 Respect the professional expertise of district staff as necessary for the operation of effective 

schools;  

 Recognize that schools thrive in a community where there is an atmosphere of mutual respect;  

 Support actions taken by the board, and clearly differentiate personal opinion from board 

decisions when speaking in the minority;  

 Make decisions to ensure the rights and welfare of all students;  

 Make decisions that respect and accommodate diversity;  

 Maintain independent judgment free of special interest and partisan political groups, and avoid 

the use of schools for personal gain;  

 Promote environments that meet the educational needs of all students;  

 Recognize that effective internal and external communications are an essential part of our public 

schools and the role of a school board member;  

 Consider educational research, proven practices and community input in making decisions;  

 Be accountable for personal actions;  

 Work cooperatively with other board members, the staff and the community;  

 Understand his/her role in making, monitoring and evaluating school district policies; and  

 Be sensitive to how independent statements or actions of a board member may be perceived.  

 

Knowledge and Skills  

We believe that successful school board members will acquire the knowledge and skills necessary to: 

  

 Understand the state’s laws and regulations and their district’s policies and procedures and 

contractual obligations which govern the operation of schools;  

 Recognize that their school board authority to act can be exercised only when participating in an 

official meeting of the board;  
  

 Hold confidential from the public, including families and friends, all matters discussed in 
executive session;  

 Accept the appropriate roles of the board and superintendent in the operation of the school 
district;  

 Strategically plan for the schools’ short-, intermediate- and long-range futures; enact policies to 

ensure fair, efficient and effective operations; monitor – not manage – the implementation of 
plans and policies and evaluate the district’s educational effectiveness;  
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 Develop interdependent relationships based on collaboration with other school board members, 

boards, other educational policymakers and appropriate agencies which will improve public 
education; and,  

 Keep abreast of important developments in educational trends, research and practices.  

 

(From: WSSDA’s publication: “Serving on Your Local School Board: A Guide to Effective 

Leadership. Revised July, 2007)  

 

Attachment #1  

Criteria for Decision Making 

  

1. Whose decision is it?  

2. Is it consistent with the vision and mission?  

3. Is it legal and in accordance with directives?  

4. Is it supportive of the strategic plan’s goals?  

5. Is it in the best interests of students?  

6. Can the decision be supported by staff, students, parents and the community?  

7. Are the implementation risks manageable?  

8. Are the implementation funds budgeted and available?  

9. Are staffing and other resources available?  

10. Will failure to make the decision have an adverse impact?  

11. What result(s) is expected from the decision?  

12. What result(s) is expected of making a negative decision?  

 

 

Date: 8/19/93; 7/22/96; 2/8/99; 12/20/99; 2/23/04; 2/4/08; 2/22/10; 3/8/10.  
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SUPERINTENDENT EVALUATION INSTRUMENT 

 
Superintendent Goals and Standards 

 

The superintendent and the Board of Directors establish from one to three goals that will become 

a part of the superintendent’s focus for the coming school year.  These goals will be established 

for each year based on local needs and priorities.  The superintendent will report on goal 

progress as a part of the following year’s evaluation procedure.  The superintendent and Board of 

Directors will also mutually agree upon which of the six standards will be evaluated. The 

agreement may be to evaluate on all six standards, or may decide to focus on just two or three in 

a particular year. All six standards must be evaluated at least once in a three year period. 

 

 

Annual Evaluation Report 

 

Goals 

 

Goal 1 –  

 

Goal 2 –  

 

Goal 3 – 

 

 

Standards 

 

For each evaluated standard, rate on a scale of 1 – 4 with 1 as unsatisfactory, 2 as basic, 3 as 

proficient, and 4 as distinguished. Use the rubric provided by the Washington Superintendent 

Evaluation Process to help determine rating based on the themes within each strand.  

 

Standard 1 – Visionary Leadership 
A school administrator is an educational leader who improves learning and achievement  for each 

student by leading the development, articulation, implementation, and stewardship of a vision of learning 

that is shared and supported by school and community stakeholders 

 

Strand 1 – Advancing a district-wide shared vision for learning.  

 

1  2  3  4 

 

 

Areas of Strength 
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Opportunities for Growth 

 

 

 

 

 

 

Standard 2 – Instructional Leadership 

The superintendent is an educational leader who improves learning and achievement for each 

student by advocating, nurturing, and sustaining a district culture conducive to student learning 

and staff professional growth.  

 

Strand 1 – Putting student learning at the center. (Refer to five themes in rubric.) 

 

1  2  3  4 

 

 

Areas of Strength 

 

 

Opportunities for Growth 

 

 

 

Strand 2 – Evaluation and professional development 

 

                                     

                                     1                       2                      3                     4 

 

 

Areas of Strength 

 

 

 

Opportunities for Growth 

 

 

 

 

 

 

Standard 3 – Effective Management 
The superintendent is an educational leader who improves student learning and achievement for each 

student and employee by ensuring management of the organization, operations, and resources for a safe, 

effective, and humane learning environment. 

Strand 1 – Effectively and efficiently manages district operations.  
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1  2  3  4 

 

 

Areas of Strength 

 

 

Opportunities for Growth 

 

 

 

Strand 2 – Creates a safe and humane organizational environment. 

 

                                      1                     2                     3                        4 

 

 

 

Areas of Strength 

 

 

 

Opportunities for Growth 

 

 

 

 

 

 

Standard 4 – Inclusive Practice 
The superintendent is an educational leader who improves learning and achievement for each student 

collaborating with families and community members, responding to diverse community interests and 

needs, and mobilizing community resources. 

Strand 1 – Collaborating with families and community members.  

 

 

1  2  3  4 

 

 

Areas of Strength 

 

 

Opportunities for Growth 
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Strand 2 – Collaborating with and responding to diverse communities. 

 

 

                                       1                      2                          3                 4 

 

 

 

Areas of Strength 

 

 

 

Opportunities for Growth 

 

 

 

 

 

 

Standard 5 – Ethical Leadership 

The superintendent is an educational leader who improves learning and achievement for each 

student by acting with integrity, fairness, and in an ethical manner.  

Strand 1 – Acting with integrity, fairness, and courage in upholding high ethical standards.  

 

1  2  3  4 

 

 

Areas of Strength 

 

 

Opportunities for Growth 

 

 

 

 

 

Standard 6 – Socio-Political Context 

The superintendent is an educational leader who improves learning and achievement for each 

student by understanding, responding to, and influencing the political, social, economic, legal, 

and cultural context. 

Strand 1 – Understanding and influencing the district’s environment.  

 

1  2  3  4 
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Areas of Strength 

 

 

 

Opportunities for Growth 

 

 

 

 

Strand 2 – Works effectively with the school district’s Board of Directors 

 

 

                                        1                    2                          3                     4 

 

 

 

Areas of Strength 

 

 

 

Opportunities for Growth 

 

 

 

 

 

 

 

I certify that I have met and discussed the content of this evaluation report with the Board of 

Directors, and that I have been given a copy of the report. My signature does not, however, 

necessarily indicate agreement with the findings.  

 

 

_______________________________ _________________________________________ 

Date      Superintendent 

 

 

Board of Directors: 

 

 

 

_______________________________ _________________________________________ 

Date      Chair 

 

 

_______________________________ _________________________________________ 
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Date      Vice-Chair 

 

 

_______________________________ _________________________________________ 

Date      Director 

 

 

_______________________________ _________________________________________ 

Date      Director 

 

 

_______________________________ _________________________________________ 

Date      Director 
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BOARD OF DIRECTORS 

 

Evaluation of the Superintendent 

 

As per Washington State Law, the Board of Directors has the responsibility to evaluate the 

superintendent on an annual basis.  The evaluation process provides for accountability to the 

Board of Directors and Assures patrons that the Board of Directors is accountable to the larger 

community.  The process provides a clear direction to the superintendent and allows a venue to 

recognize excellence and work on deficiencies.  The process helps to foster communication 

between the board and the superintendent. 

 

The evaluation criteria are based on contractual agreements between the board and 

superintendent, the superintendent’s job description, and evaluation instrument based on the job 

description and goals mutually agreed to between the superintendent and board.  It is the 

responsibility of each board member to remain familiar with the contractual agreement and the 

job description. 

 

Procedures 

 

A.  As per Policy 1630, “The Board will conduct three performance conferences/evaluations 

with the superintendent each year.  Two informal conferences will be completed, one (1) prior to 

October 31
st
, and another prior to January 31

st
, and a formal evaluation to be completed prior to 

June 30
th

.    The board, on the basis of the evaluation, may renew and/or extend the 

superintendent’s contract for periods not to exceed three years.” 

 

B.  The superintendent will report his/her current progress toward the annual superintendent’s 

goals to each board member prior to the year-end evaluation meeting. 

 

C.  Members of the Board of Directors will independently evaluate the superintendent using the 

approved evaluation instrument (1630F).  Each board member will respond to the goals report 

submitted by the superintendent. 

 

D.  The president of the board or his/her designee will be asked to compile the individual 

responses into a final composite report to be used as the official evaluation instrument.  This 

document will form the basis for discussion between the board and superintendent at the end of 

the year evaluation meeting.  A portion of the meeting will be used to discuss the prior year’s 

goals, progress toward the goals and to establish goals for the following year. 

 

 

Date:     

 

PORT TOWNSEND SCHOOL DISTRICT NO. 5 
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PERSONNEL 

Disciplinary Action and Discharge 

 
Grounds for Disciplinary Action or Discharge 

Staff who fail to fulfill their job responsibilities or follow the reasonable directions of their 

administrators or who conduct themselves on or off the job in ways that affect their effectiveness 

on the job may be subject to disciplinary action or discharge.  Behavior, conduct, or action which 

provides sufficient cause may warrant disciplinary action or discharge. Such behavior, conduct, 

or action may include, but is not limited to: 

 

A.  Incompetence 

B.  Inefficiency; 

C.  Misappropriation or misuse of district property; 

D.  Neglect of duty; 

E.  Insubordination; 

F.  Conviction/guilty plea of any crime which adversely affects the employee’s ability to perform 

      a job, including any felony crime involving: 

       1.  The physical neglect of a child; 

       2.  The physical injury or death of a child; 

       3.  Sexual exploitation of a child; 

       4.  Sexual offenses; 

       5.  Promotion of a minor for prostitution purposes; or 

       6.  The sale or purchase of a minor child (employees are required to report in writing to the    

 superintendent any conviction or guilty plea of the above referenced crimes-and of any 

 other crimes that are workplace related-within five days of conviction or guilty plea.) 

G.  Malfeasance; 

H.  Misconduct; 

I.  Inability to perform job functions; 

J.  Willful violation of district policies and procedures or laws and regulations; 

K.  Mistreatment, abuse or assault of fellow workers, students, or members of the public; 

L.  Conflict of interest; 

M.  Abuse of leave; 

N.  Sexual harassment, verbal abuse, physical abuse or sexual misconduct; 

O. Manufacture, possession, distribution, sale or being under the influence or alcohol, controlled, 

      illegal, addictive or harmful substances including anabolic steroids; 

P.  Conduct (whether on the job or off the job) that has a substantial negative impact on                       

      performance; 

Q.  Mental or physical inability to perform the essential job duties; 

R.  Intemperance; 

S.  Intentional discrimination; 

T.  Vulgar speech or actions; 

U.  Use of habit forming drugs without pharmaceutical prescription by a doctor of medicine 

      licensed to practice in the state of Washington. 

V.  Use of alcoholic beverages on district premises or at a district-sponsored activity off the  

      district premises; 

W.  Use of district supplies and equipment for personal betterment or financial gain or other 
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       improper purposes. 

 

In the event that allegations or charges are made against a staff member for misconduct with 

minors, the superintendent may contact the Child Protective Services central registry for evidence 

regarding whether the staff member as an adjudicated or admitted perpetrator of child abuse or 

neglect.  Appropriate reports will also be made to law enforcement, the Office of Superintendent 

of Public Instruction, and the student’s parents or guardians, as required by law.  

Abuse and Sexual Misconduct 

The district will not enter into any contract that is contrary to law to suppress information about 

verbal or physical abuse or sexual misconduct by a present or former employee and will comply 

with all legal requirements regarding such misconduct. 

Suspension of Staff 

The superintendent/designee is authorized to suspend a staff member immediately as deemed 

appropriate.  

 
Cross Reference: Policy 5006 

Policy 5240 
Policy 5280 

Certification Revocation 
Evaluation of Staff 
Separation from Employment 

Legal References: RCW 28A.400.300 Hiring and discharge of employees – Written leave 
policies – Seniority and leave benefits of employees 
transferring between school districts and other 
educational employers 

 RCW 28A.400.320 
 
 
RCW 28A.400.340 

Crimes against children – Mandatory termination of 
classified employees – appeal – Recovery of salary or 
compensation by district 
Notice of discharge to contain notice or right to appeal 
if available 

 RCW 28A.405.300 Adverse change in contract status of certificated 
employee – Determination of probable cause – Notice 
– Opportunity for hearings 

 RCW 28A.405.310 Adverse change in contract status of certificated 
employee, including non-renewal of contract – 
Hearings – Procedure 

 RCW 28A.405.470 
 
 
RCW 28A.410.090 

Crimes against children – Mandatory termination of 
certificated employees – Appeal – Recovery of salary 
or compensation by district 
Revocation or suspension of certificate or permit to 
teach – Criminal basis – Complaints – Investigation - 
Process 

 RCW 49.44.200 
 

Personal social networking accounts -  Restrictions on 
employer access – Definitions 

 Chapter 181-86 RCW Policies and procedures for administration of 
certification proceedings 

 WAC 181-87 Acts of Unprofessional Conduct 
 

Management 
Resources: 

Policy News December 2015  
December 2014 
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October 2004 

 

Date: 3/27/00; 4/28/03; 12/08/08; 10/24/16 
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MANAGEMENT SUPPORT 

 

Federal Cash and Financial Management 

 

The district’s financial management system and records will be sufficient for preparing required 

reports and for tracing expenditures to a level that establishes funds have been used according to 

federal statutes, regulations, and the terms and conditions of the federal award.  This is in 

addition to maintaining a system of funds and accounts in accordance with state law and the 

accounting manual (Policy 6020).   

The district’s financial management system will: 

 Identify all federal awards received and expended, including specific information 

pertaining to the award:  federal program name; CFDA title and number; identification 

number and year; and name of federal and any pass-through agency. 

 Provide for accurate, current, and complete disclosure of the results of each federal award 

in accordance with reporting requirements. 

 Include records and supporting documentation that identify the source and application of 

funds for federally funded activities, including authorizations, obligations, unobligated 

balances, expenditures, assets, income and interest.  

 Enable the district to maintain effective internal controls to ensure accountability and 

proper safeguarding and use of all funds, property and other assets (for example, 

adequate segregation of duties). 

 Provide a comparison of expenditures with budget amounts for each federal award. 

 

In order for the district to comply with federal regulations for grant recipients, the superintendent 

will implement written procedures for 1) cash management; and 2) determining the allowability 

of costs in accordance with Cost Principles and the federal award terms and conditions. 

 

 

 

Cross References:  

 

6020 – System of Funds and Accounts 

6100 – Revenues from Local, State and Federal Sources 

Legal References:  

 

Code of Federal Regulations (CFR), Part 200 Uniform Administrative 

Requirements, Cost Principles, and Audit Requirements, Sections §200.302 and    

 
§200.305 

 

Management 

Resources: 

Cash Management Improvement Act of 1990 

 

2015 – October Issue 

 

 
Date:________________    
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MANAGEMENT SUPPORT 

 

Allowable Costs for Federal Programs 
 
Expenditures under federal programs are governed by the Federal Cost Principles contained in 2 
CFR Part 200 Subpart E – Cost Principles.  The district is committed to ensuring that costs 
claimed under Federal awards follow these cost principles as well as any special terms and 
conditions contained in the award.  Additionally, as a grantee, the district is required to follow 
the more restrictive of the federal, state, and district policies. 
 
When applying these cost principles, the district will: 
 

 Maintain responsibility for the efficient and effective administration of the Federal award 
through the application of sound management practices; 

 Assume responsibility for administering federal funds in a manner consistent with 
underlying agreements, program objectives and the terms and conditions of the federal 
award; and 

 Apply accounting practices that are consistent with the cost principles, support the 
accumulation of costs as required by the principles, and provide for adequate 
documentation to support costs charged to the federal award. 

 
The district will maintain a system of internal controls over federal expenditures to provide 
reasonable assurance that Federal awards are expended only for allowable activities and that the 
costs of goods and services charged to Federal awards are allowable and in accordance with the 
above referenced cost principles. Those controls will meet the following general criteria:  
 

 Be necessary and reasonable for the performance of the Federal award and be allocable 
thereto under these principles; 

 Conform to any limitations or exclusions set forth in these principles or in the Federal 
award as to types or amount of cost items; 

 Be consistent with policies and procedures that apply uniformly to both federally-
financed and other activities of the district; 

 Be accorded consistent treatment; 

 Be determined in accordance with generally accepted accounting principles; 

 Not be included as a cost or used to meet cost sharing or matching requirements of any 
other federally-financed program in either the current or a prior period; and 

 Be adequately documented. 

 

Cross References:  

1610 – Conflicts of Interest  
6101 – Federal Cash and Financial Management 
6210 – Purchasing: Authorization and Control 
6220 - Bid Requirements 
6801 – Capital Assets/Theft-Sensitive Assets  
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Management 

Resources:  
2015 – December Issue 

 

 

Date:____________________ 

 
PORT TOWNSEND SCHOOL DISTRICT NO. 50 

Legal References:     2 CFR Part 200, Subpart E  
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